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Assessment for Learning Policy

Reviewed: October 2018
Assessment for Learning Policy
Rationale
Assessment for learning is the process of identifying what the learner has or has not achieved in order to plan the next steps in the teaching or learning it involves using assessment in the classroom to raise pupils’ achievement and is based on the idea that pupils will improve most if they understand the aim of their learning, where they are in relation to this aim and how they can achieve the aim.
Statement of Intent

By implementing a workable, explicit whole school assessment for learning practice and policy, we are moving further towards our goal of ‘continuous improvement towards fulfilling every child’s ‘full potential’.

Aims

At St. Monica's Catholic School we aim to;

· Make a judgement about a child’s attainment based on knowledge gained through techniques such as observation, questioning, marking and testing.

· Help children develop positive attitudes to work,
· Provide an accurate picture of every child’s achievement and progress,
· Show children how they are going to make the next steps of improvement and greater attainment.
· Provide assessment information for use with the whole class, groups within the class and individuals.

Principles of Assessment for learning
Effective assessment for learning involves:

· The sharing of learning goals/intentions  with pupils 

· helping pupils know and recognise the criteria for success 

· providing feedback and marking that helps pupils to identify how to improve 
· pupils learning self-assessment techniques to discover areas they need to improve 

· the use of effective questioning to assess progress 

· both the teacher and pupils reviewing and reflecting on pupils' performance and progress and setting targets for improvement 

· recognising that both motivation and self-esteem, crucial for effective learning and progress, can be increased by effective assessment techniques.

Assessment and Reporting in the Foundation Stage 

Tapestry:  is an online Learning Journal where all observations are recorded. It can be accessed by staff and parents who can add to it as well. This programme provides a more holistic approach.
Special Books:  are scrap books with exemplar pieces of work mainly done independently by the children.  This are completed with the children.  They provide key evidence in support of the profile points, which provides a record of attainment for each child.

Focus Activity:  during focus activities teaching staff write comments on the child’s work, often identifying the level of support needed or if the work was done independently.  Next steps are also identified.  Children are encouraged to comment on their work and next steps are also discussed with the children in child friendly terms.

Formative and Summative Assessments
At St. Monica’s Catholic School we recognise that;

· Assessment for learning is formative assessment
· Assessment of learning is summative assessment and involves judging pupils' performance against national standards.
Key characteristics of assessment for learning  

1. Sharing Learning Goals/Intentions
2. Clear success criteria-written or verbal

3. Using consistent feedback and marking strategies- see Marking policy for effective marking strategies
4. Pupil self assessment and peer self assessment 
5. Using effective questioning
6. Target setting

Sharing learning goals/intentions
Pupils will be taught to recognise the difference between a task and its learning intention (separating what they have to do from what they will learn).

To involve pupils fully in understanding learning outcomes teachers may;
· explain clearly the reasons for the lesson or activity in terms of the learning objectives 

· share the specific assessment criteria with pupils-verbally or written 

· help pupils to understand what they have done well and what they need to develop.

Looking at a range of other pupils' responses to the task set can help pupils understand how to use the assessment criteria to assess their own learning.

Clear success criteria-written or verbal

Success criteria may be evident in; 

· planning
· written form in a pupils book-copied or stuck in
· visual form on a teachers whiteboard/working wall

· a verbal explanation to a class/group/individual

Success criteria will link directly to the learning goal or intention-it is separate from the lesson content or activity, it relates more to the skills, concepts, knowledge of an activity. 

Feedback and Marking (also see Marking Policy)
Pupils benefit from opportunities for formal feedback through group and plenary sessions. 
Giving feedback involves; 

· oral-making time to talk to pupils and teaching them to be reflective about the learning objectives and about their work and responses.

· Self marking- pupils will be encouraged to see for themselves what they need to do to improve and discuss it with the teacher

· Peer assessment- focusing on the learning intention of the task.

Feedback enables pupils to understand the strengths and weaknesses demonstrated in their work. Marking or oral feedback explain what the next steps should be.

Pupils make achievements by building on previous performance. 

Characteristics of effective feedback

· Feedback is most effective when it confirms that pupils are on the right track and when it stimulates correction or improvement of a piece of work. 

· Suggestions for improvement should act as 'scaffolding', ie pupils should be given as much help as they need to use their knowledge. They should not be given the complete solutions as soon as they get stuck and should learn to think things through for themselves. 

· Pupils should be helped to find alternative solutions if repeating an explanation leads to failure. 

· Feedback on progress over a number of attempts is more effective than feedback on one attempt treated in isolation. 

· The quality of dialogue in feedback is important- oral feedback is as effective as written feedback. 

· Teachers and support staff will encourage children to ask for help and the ethos of the school will encourage them to do so. 

 Self assessment and evaluation

Opportunities for self assessment and evaluation may be evident in planning or may be used during lessons when relevant. Once pupils understand how to assess their current knowledge and the gaps in it, they will have a clearer idea of how they can help themselves to progress.
Pupils will be taught what they need to learn and why, and then actively assess their understanding, gaps in their own knowledge and areas they need to work on. 
Peer assessment

Peer assessment will be used when relevant. Pupils will be encouraged to clarify their own ideas and understanding of both the learning intention and the assessment criteria while marking other pupils' work.

Self-assessment is an important tool for teachers. 

Using effective questioning 

Teachers may;
· use questions to find out what pupils know, understand and can do 

· analyse pupils' responses and their questions in order to find out what they know, understand and can do 

· use questions to find out what pupils' specific misconceptions are in order to target teaching more effectively 

· use pupils' questions to assess understanding.

Consideration of how a question is phrased will be based on

· the age of pupil/co-hort 
· the thought processes pupils need to go through 

· the language demands made on pupils 

· the extent to which pupils reveal their understanding 

· the number of questions needed to make an assessment of pupils' current understanding.

Types of questions may include; 
· how can we be sure that...? 

· what is the same and what is different about...? 

· is it ever/always true/false that...? 

· how do you...? 

· how would you explain...? 

· what does that tell us about...? 

· what is wrong with...? 

· why is...true?
Target Setting

Teachers and pupils may set targets relating to specific goals. 
Pupils will be encouraged to guide their own learning, with the teacher providing help where necessary or appropriate. 
Pupils will be given opportunities to:

· reflect on their own work 

· be supported to admit problems without risk to self-esteem 

· be given time to work problems out.

Pupils may look at examples of other pupils' work that does and does not meet the assessment criteria as this can help them to understand what was required from a task and to assess the next steps they might need to take and therefore set new targets. 

Looking at different responses may be used to help pupils understand the different approaches they could have taken to a task. It is often helpful if the work is from pupils they do not know.

The Assessment for Learning policy is a working document and will be reviewed as and when felt appropriate according to the school policy review dates.

Formal Assessment- Policy
Rationale

We recognise the potential for assessment in developing a positive self image in the child from positive and constructive feedback and the feeling of success which encourages further learning. Formative assessment helps pupils to reflect on their own learning.
Aims

At St. Monica's Catholic School, through the use of formal assessments, we aim to;

· Direct teacher judgements that are as valid and reliable as possible, consistent both within school and with NC standards.
· Give teachers confidence in their professional judgement.

· Make formal assessments accessible and fair to all children.
Formal assessments are made from a combination of methods:-

Formative- to help children to progress.

Diagnostic- to identify specific strengths and weaknesses.

Summative- to summarise children’s abilities, attainment and progress.

Evaluative- to help the planning for future need.
Our Assessment records:

· Are based on an agreed set of principles and purposes.

· Assess pupil progress against NC criteria Foundation Stage Profile.

· Must be easy to interpret, useful, manageable and not administratively burdensome.

· Assessment records provide confidence between teachers through the moderation process and this common understanding enhances progression for pupils.

Opportunities are taken to record significant points in a child’s development, such as:-

· A moment of breakthrough in understanding

· Surprise and unusual reactions

· Interesting examples of strategies for mental calculation 

· Difficulties encountered and possible reasons for them

· Specified assessments at strategic times during the academic year.
Assessment Methods/Materials

Teachers use a range of assessment tools and materials (including analysis of children’s work in books, guided reading records and results of class tests/published tests) alongside on-going focused marking and notes of pupil observations to inform their assessment of progress for individual pupils and groups. 

Results of published tests (including optional NfER tests for Years 3-5) are used to inform teacher assessments against assessment focuses using the Fundamentals tracking grids for reading, writing and maths. 
Moderation

Teachers meet in phase groups or in cross phase groups to analyse children's work against the Fundamentals or Early Years Foundation Stage Profile (EYFSP). During the summer term, teachers in Reception, Year 2 and Year 6 are involved in formal teacher assessments, as part of end of Key Stage assessments and local authority moderation. 

Marking
Teachers and Support Staff use a common policy for marking work which is fully understood by all staff. (See Marking Policy)
Examples of Assessment that may be used; 

· Observation 

· Interaction (listening)

· Questioning

· Analysing errors

· Testing using diagnostic materials

· Collecting evidence from books-work sampling
· Pupil tracking

· Problem solving activities

· Analysis of written work

· Children’s presentations

Assessment Data
· On entering school children are assessed to establish a baseline so that the teacher can effectively plan learning at the appropriate pitch.

· Assessments are carried out through the year with a formal assessment/teacher judgement being made in reading, writing, mathematics, science at the end of each term. 
· Assessment data is put onto data sets and saved onto the teacher shared drive.
· Information from these class tracking grids is then put onto a school tracker where each child’s progress is tracked and discussed with class teachers and SMT.

· Performance management pupil progress targets will be based on the school priorities taken from the SSDP

It is expected that each child masters 100% of Fundamentals each year. 
Homework

Homework is assessed in terms of completion, quality, success and error and the aspects causing concern are addressed as a result of this marking.

Planning as a result of Assessment

Teacher’s planning may be informed by assessments carried out and they are important for
· Identification of intervention groups

· Succinct summative hand over records.

· Discussion with receiving teachers at the point of transition.

School assessment and tracking systems indicate the progress made term on term and year to year and times when there has been rapid improvement and other times when a plateau of learning has occurred.

Schemes of work provide assessment opportunities and ideas for assessment based on the age of the children, the subject area, the module of work, time of year plus consideration is given to three ability levels- must should and could. Assessments all feed into the class Assessment Cycle and the SDP to aid the monitoring and evaluation process and the development of actions for future improvement particularly Continuous Professional Development.
In order to make judgements more consistent the optional Year 3, 4, 5 writing papers may be marked or sampled by the literacy co-ordinator. 

Mathematics papers may be marked or sampled by the mathematics co-ordinator. 

Learning and Teaching
Teachers and support staff require a good understanding of Assessment and must use it as a tool to assist and inform future planning. There is a direct reference to the school’s marking policy that reflects the role of assessment through marking and the necessary actions that are taken as a result.

Children are actively encouraged to be involved in self assessment one element of this is marking their own work and, when directed, the marking of their peers.

Special Needs

Children with Special Educational Needs are identified through assessment and all the personnel responsible for that child pay high regard to the requirements of ‘The Code of Practice’ in ensuring the child receives his/her entitlement. Identified Gifted and Talented children will have their strengths challenged. Pupils with Statements may be exempt from the end of Key Stage assessments, as those with emotional circumstances, at the discretion of the Head. The Head will seek advice from Outside Agencies prior to making this decision.

Equal Opportunities

All children should have equal access to both formative and summative assessment in line with the School’s overarching Equal Opportunities Policy.

Equal Access and Outcome
All children require their learning to be assessed and there needs to be opportunity for them to contribute to their own assessment by making judgements about their own performance and what targets they set for personal improvement.

Recording and Reporting
Reporting is the process of informing others, including Parents, Head Teacher, Governors, the child and the child’s next teacher or school. Records of children’s attainment and achievement are used when preparing the annual report for parents and for parent consultation. Recording of assessment can take many forms but it is essential to ensure that curriculum planning details actions needed to address the findings. 
Records also develop into a comprehensive picture of the child and their learning needs and this information is then shared with the child, the child’s parents and colleagues. It is not possible or sensible to attempt to record all the information collected and there are a number of methods currently employed.
The Assessment Leader reports to the Governing Body once a year on assessment. The Head Teacher, Leader of Learning and SMT report to the SIP annually. 
A full report is provided for parents and carers once a year for each child. The report provides detail of the progress, attainment and achievement in each of the NC subjects plus RE. The report details learned skills, concepts and knowledge learned and targets for improvement including an indication of whether the child is below, at or above the expected level for their age for Literacy, Numeracy and Science. Attendance is also indicated on the report.
Parents and carers have opportunity to meet with the class teacher at least twice each year in formally held parent consultations. Parents also know that the teachers are available at the end of the school day should they wish to discuss their child in between formal parent consultations. There is also the facility to meet with the teacher before school but this is reserved for emergencies only.

Roles and Responsibilities

The Head Teacher and the Senior Management Team are to support staff in developing systems and processes that are designed to integrate assessment recording and reporting with curriculum planning.

Senior Management Team
Summarise formal reporting presented by the curriculum leader.

Brief curriculum leaders and staff prior to formal meetings with parents, governors or inspectors.

Provide opportunities for staff to share assessment information with colleagues.

Develop a reasonable timetable of assessment requirements and monitor its teacher’s contributions and the results of the actions designed as a result.

Evaluate the whole school effectiveness of assessment, planning, teaching and learning and subsequent improvement.

The Curriculum Leader in each subject
Prepare guidance and provide support for assessment within each subject.

Organise, review, order and evaluate resources (assessment).

Take a proactive role in curriculum leadership and assessment through keeping up to date with current research and findings.

Consult with colleagues and moderate assessments to ensure accuracy of assessment information.

Systematically monitor of each subject as it is essential for the improvement of each subject/area. 
Update the co-ordinator’s file and subject portfolio.

The Class Teacher
Prepares initial assessment activities and evaluate the results.

Follows schemes of work but prepare plans that indicate attention has been given to assessment findings.

Assesses the work and progress of all children in the class throughout the curriculum through formal and informal methods.

Consults colleagues for extra information, guidance, moderated judgements and assessment opportunities.

Provides information for informal and formal discussion with parents on the child’s progress.

Tells the children what they are going to learn as well as how to do the task i.e. makes the learning objective explicit.

Gives clear indications of how improvement can be made and provide time for them to make these improvements.

Helps children understand that errors are acceptable and are the starting points for learning and that learned work should not have repeated errors.

Encourages children to check work themselves and for each other.

Differentiation

Teacher expectation has a profound effect on pupil attainment. Assessment and differentiation are two key elements that help the teacher to know about the pupil’s progress and potential and to set expectations which are achievable and challenging. Accurate assessment of children’s current strengths helps to challenge more able children and provides support for less able children, differentiation is essential.
Continued Professional Development

The development and improvement of assessment is one of the three major school priorities. The principals of Assessment for Learning are being adopted and modified to ensure they are appropriate for this school.

The Effective Management of Pupil Progress Data
Careful and rigorous analysis of all assessment data is an essential ingredient in raising standards. 
Appendix 1
Assessment Statement 
Assessment in the New National Curriculum
We believe that effective assessment provides information to improve teaching and learning. We give learners regular feedback on their learning so that they understand what it is that they need to do better. This allows us to base our lesson plans on a detailed knowledge of each pupil. We give parents regular written and verbal reports on their child’s progress so that teachers, children and parents are all working together to raise standards for all our children.

Currently we are in a transition period, since the removal of National Curriculum Levels descriptors and the implementation of the New Curriculum.

Our school statement needs to be read in conjunction with our Assessment, Marking and Feedback and Teaching and Learning policies.

Aims and objectives
The aims and objectives of assessment in our school are:

· to enable our children to demonstrate what they know, understand and can do in their work;

· to help our children understand what they need to do next to improve their work;

· to allow teachers to plan work that accurately reflects the needs of each child;

· to provide regular information for parents that enables them to support their child’s learning;

· to provide school leaders and governors with information that allows them to make judgements about the effectiveness of the school.

Assessment is not a singular activity; it is about measurement of performance at a given point in time and a way of gaining information to promote future learning. Our first point of principle should be to hold on to aspects of assessment that aim to measure what we value rather than simply valuing what we are able to measure. Secondly, we acknowledge that there are two distinct types of assessment used by the school. These include:

· Assessment for learning helps to identify the next steps needed to make progress. It takes account of pupils’ strengths as well as weaknesses
· Assessment of learning is more associated with judgements based on grades and ranks and with public accountability.
Therefore we use the following formal assessment procedures to measure outcomes against all schools nationally:

· End of EYFS assessments (% of pupils achieving a “Good Level of Development”
· Phonics Screening Test at the end of Year 1 (% of pupils achieving the required screening check)

· End of KS1 ( % of pupils achieving or working at age expectation in reading, writing, maths and teacher assessment in speaking and listening, science) and (% of pupils working at a greater depth within the expected standard in reading, writing, maths and teacher assessment in speaking and listening, science)
· End of KS2 (% of pupils working at age expectation in reading , writing and maths(% of pupils working at a greater depth within the expected standard
Good assessment practice will:
· raise standards of attainment and behaviour, and improve pupil attitudes and response

· enable the active involvement of pupils in their own learning by providing effective feedback which closes the gap between present performance and future standards required

· promote pupil self-esteem through a shared understanding of the learning processes

and the routes to improvement

· build on secure teacher knowledge of the diverse linguistic and cultural background of pupils

· guide and support the teacher as planner, provider and evaluator

· enable the teacher to adjust teaching to take account of assessment information and to focus on how pupils learn and draw upon as wide a range of evidence as possible using a variety of assessment activities

· track pupil performance and in particular identify those pupils at risk of

underachievement

· provide information which can be used by teachers and managers as they plan for individual pupils and cohorts

· provide information which can be used by parents or carers to understand their pupils’ strengths, weaknesses and progress

· provide information which can be used by other interested parties

· provide information which can be used to evaluate a school’s performance against its own previous attainment over time and against national standards.

The purpose of Assessment for learning is to:
· Provide insight into pupils’ learning for both pupils and teachers
· Promote success for all

· Enable continuous reflection on what pupils know now and what they need to know next (feedback and feed forward)

· Measure what is valued

· Promote immediate intervention and link judgements to learning intentions

· Raise standards by taking pupils to the ‘edges of possibility’
Implications for teaching
The teacher will:
· Provide continuous oral and written feedback which identifies strengths and the next step for improvement

· Promote pupil involvement in self-assessment

· Act on insights gained to inform personal targets

· Plan against what children know/can do/understand

· Provide opportunities for all pupils to demonstrate their achievements in their first language

· Make standards and objectives explicit to pupils

· Promote inclusion by attending to all pupils’ learning needs, particularly for pupils who are at risk of underachievement

· Engage pupils in rich questioning with ‘wait’ time
· Build in time for focused observation of teacher-directed and child-initiated activity

Impact on learning and the learner
The pupil will:
· Know what to do to improve

· Know what standards are required

· Know what has been achieved against known success criteria and what to do next

· Gain confidence, motivation and self-esteem as a learner

· Improve own self-evaluation skills

· Make progress

The purpose of Assessment of learning is to:
· Provide a summary judgement about what has been learned at a specific point in time

· Establish national benchmarks about what children can do and about school performance

· Show what pupils can do without support

· Hold the school to public account

Implications for teaching
The teacher will:
· Provide a periodic summary through teacher assessment and formal tests

· Identify gaps in pupils’ knowledge and understanding
· Identify weaknesses in the taught curriculum and in specific areas of learning through analysis of performance which can guide future planning

· Implement strategies to accelerate progress to meet local and national expectations (narrowing the gap)

· Mark and measure against expectations outlined in the National Curriculum

Impact on learning and the learner
The pupil will:
· Be able to gauge own performance against previous performance

· Be able to measure own performance against externally agreed criteria and standards

· Have a measure of performance at specific milestones in life

· Know what standards and expectations are required

There are two main types of assessment. Formative and Summative. Formative is the data to day assessment which occurs daily in class. Summative assessment can include end of year tests. Short unit tests or reviews for pupils with SEND. The National Curriculum is predominantly driven by formative assessment. During the Parent Consultations, the teacher will comment on Formative assessment only such as:

· Pupils working towards the expected standard

· Pupils working at the expected standard

· Pupils working at greater depth within the expected standard

	Day to day
	Effective practice would include

	Sharing learning objectives
with pupils
	Share learning objectives at the beginning of the lesson and, where appropriate,

during the lesson in language that pupils can understand.

Use these objectives as the basis for questioning and feedback during plenaries. Evaluate this feedback in relation to achievement of the learning objectives to inform the next stages of planning.

	Helping pupils to know and
recognise the standards they are aiming for
	Show pupils’ work which has met criteria, with explanations of why.

Give pupils clear success criteria then relate it to the learning objectives.

Model what it should look like. For example, exemplify good writing on the board. Ensure that there are clear, shared expectations about the presentation of work. Provide displays of pupils’ work which shows work-in-progress as well as finished product.

	Involving pupils in peer- and
self-assessment
	Give pupils clear opportunities to talk about what they have learned, and what

they have found difficult, using the learning objectives as a focus. Encourage pupils to work/discuss together, focusing on how to improve.

Ask pupils to explain the steps in their thinking. ‘How did you get that answer?’

for example.

Give time for pupils to reflect on their learning. Identify with pupils the next steps in learning.

	Providing feedback which
leads to pupils recognising their next steps and how to take them
	Value oral as well as written feedback.

Ensure feedback is constructive rather than positive, identifying what the pupil has done well, what needs to be done to improve, and how to do it.

Identify the next steps for individuals and groups as appropriate.

	Promoting confidence that
every pupil can improve
	Identify small steps to enable pupils to see their progress, thus building

confidence and self-esteem.

Encourage pupils to explain their thinking and reasoning within a secure classroom ethos.

	Involving both teacher and
pupil in reviewing and reflecting on assessment information
	Reflect with pupils on their work, e.g. through a storyboard of steps taken during

an investigation.

Choose appropriate tasks to provide quality assessment information (emphasis on process, not just the correct answer).

Provide time for pupils to reflect on what they have learned and understood, and to identify where they still have difficulties.

Adjust planning; evaluate effectiveness of task, resources, etc. as a result of assessment


Termly strategies:
	Termly
	Effective practice would include

	Monitoring of books
	Provide time for all staff to review progress, coverage and marking and feedback

in books. Middle leaders/phase leaders hold the overview of this task

Senior leaders quality assuring the strengths and weaknesses identified by staff following their own reflection

During learning walks/lesson observations senior leaders review books and interview pupils about their learning and steps to improve

	Moderation across year
groups and phases of learning
	Provide time for regular moderation of work linked to the National Curriculum

Provide time for EYFS/KS1 staff to moderate progress Provide time for KS1/KS2 staff to moderate learning Provide time for KS2 staff to moderate learning

	Formal testing
	Use a range of commercially produced materials to undertake a snap shot view of

pupil attainment. This snap shot should confirm judgments made by the gathering of the above evidence

	Pupil progress meetings
	Time provided for senior leaders, teachers and teaching assistants to review

progress of learning

To identify groups of pupils making expected and exceeding progress To use data to inform teaching and learning

Review the provision map for pupils

	Parent Consultation
Evenings
	Pupils lead the meetings with parents/carers and sharing what they do well and

what they need to do better. These meetings are quality assured by teachers, who highlight key issues that pupils may need to focus on.

In a collaborative way, teachers and pupils co- construct their own next steps to

share with parents/carers

	Yearly reports
	Reports summarise the achievements for pupils during the year.

Pupils write their own comments on their learning and what they need to focus on in the coming year

Parents/cares respond to comments


Appendix 2

The Fundamentals were developed by the Hackney Learning Trust and provide an overview of the National curriculum for each year group.

The Fundamentals are broken down into broad objectives that need to be covered in each year group. They are covering Literacy – reading and Literacy-Writing as well as Numeracy.
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